
D E S I G N
Y O U R
T E X T B O O K  
B Y

ROOSFA HASHIM
D I R E C T O R ,  I I U M  P R E S S
r o o s f a 2 0 1 3 @ g m a i l . c o m
0 1 6 - 6 2 8  6 9 2 5

mailto:roosfa2013@gmail.com
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Structure of a Textbook

Components of a Textbook
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A TEXTBOOK
A book that contains detailed information about a subject for

people who are studying that subject

A book used in the study of a subject

A book used by students as a standard work for a particular

branch of study.



A textbook is a manual of instruction or
a standard book in any branch of study.
They are produced according to the
demand of the educational institutions. 
Textbooks are usually published by one
of the four major publishing companies.
Although most textbooks are only
published in printed format, some can
now be viewed online.



Textbook is a teaching tool (material)
which presents the subject matter
defined by the curriculum. 
A university textbook is required to
contain the complete overview of the
subject, including the theories, as well
as to be of a more permanent
character.



A college or a university

textbook is a teaching tool

(material) which presents the

subject matter defined by the

curriculum. A university

textbook is required to contain

the complete overview of the

subject, including the theories,

as well as to be of a more

permanent character.



To know why he or she is
learning something; 
To get relevant information; 
To draw on his own
experiences; 
Learning to be self-directed; 
Problems that are real or
practical-oriented; and 
Feedback to know how they
are doing.

A university student is an adult
learner. An adult learner
typically wants:



Core learning
material that
drives all
learning
activities.



Textbooks, manuals, handbooks and other form
the core of university’s learning pedagogy,
hence, the quality of content cannot be
compromised. 
Your challenge as a writer lies in designing
content which maximizes learning and
interaction for the learners. 
An old Chinese proverb said about learning, “I
hear, and I forget; I see, and I remember; I
do, and I understand.” 
Thus, ensuring that learners are provided with
opportunities to interact with the content and
activities provided in the textbook will be the
key to their learning success.



WHAT DO STUDENTS WANT
FROM A TEXTBOOK?



Quality content can only be produced if parts of the content
flow from one part to another. This refers to the alignment
between Body of Content, Learning Outcomes, Learning
Activities and Assessment Tasks.



Important to ensure that the four major

components of a typical textbook learning

outcomes, content, learning activities and

assessment tasks are aligned with each other. 

In other words, assessment tasks are tightly

related with learning outcomes, which are

also aligned with learning activities as well

as aligned with content. 

Each of the four components must support and

be directly relevant to each other.



To check whether each of the four components

in a learning unit in a print textbook is aligned

with each other, go through the list of learning

outcomes, content, activities and

assessment. 

Compare between any two components, for

example, between learning outcomes and

content. Does the content address all the

learning outcomes?



Next, compare the learning outcomes and the

assessment tasks. 

Do the assessment tasks test for the

achievement of the learning outcomes? Or, are

the assessment items outside the scope of

what has been specified in the learning

outcomes? If they are, then we have to say that

there is poor alignment.



Alignment between learning outcomes,

content, learning activities and assessment

tasks is crucial in helping the learner

understand what he reads or goes through. 

When writing your textbook, please ensure that

the four components are aligned.



For your content to

be of value, you

should bear in mind

the following

questions when

developing a

textbook.



Learning Outcomes, 

Body of Content, 

Learning Activities, and 

Assessment Tasks for your textbook.

Make sure that these five major questions are

answered when you design the 



When was the last time you read a good book? 

Do you remember how engaged you were with

the book? 

Did you feel as though the author was

speaking to you? 

Also, did you find the material easy to

understand?

Many self-development books and best sellers

are written as though the author is talking to

the reader. That is exactly how you should

write your module.



THE FOUR FEATURES OF EFFECTIVE WRITING



Write as though you are speaking to the learner. Use “I”, “We”

and “You”

A. Easy to Read - Write in Conversational Style



Write in the Active Voice, Write in a direct manner.



Keep Your Explanations Simple. Use shorter sentences. Keep the

explanations concise. Use bulleted lists for clarity.



Note that there is a way to measure whether

you have kept your writing short and simple.

One way is to measure the Fog Index of your

writing. The Fog Index is what many developers

of self-instructional modules at open or

distance learning universities use to ensure that

writers write at a level that their learners can

easily understand. It measures how difficult the

material is to read. Let us do a simple exercise

to measure the Fog Index of the five

paragraphs. Ready?

Measuring How Easy it is to Read Your Material



WHAT IS A FOG INDEX?
A Fog Index measures how easy, or how
difficult, it is to read textual material. It is not a
foolproof instrument but it can provide helpful
insights towards what writing level will be
comfortable for your target group of learners. 
It is a weighted average of the number of words
per sentence, and the number of long words
per word. An interpretation is that the text can
be understood by someone who left full-time
education at a later age than the index.
http://gunning-fog-index.com

http://gunning-fog-index.com/


B. EASY TO UNDERSTAND

Use simpler words

What you write will be easy to understand if you have written it in

such a way that the learner is clear with what you are telling them. 



How would you explain principles and
concepts in an interesting way? Think. 
Would you provide analogies or examples
that one can relate to? Or would you first
attract the listener’s attention by telling a
story or by mentioning some statistics or
the headlines in the newspapers? 
These are just a few ways to make your
material interesting. What are other ways?

C. INTERESTING



•It is important that when we write, we do it in
such a way that it will allow the learner to
interact with the content and activities provided.
Apart from writing it interestingly and in an easy
to read and understand manner, interactivity can
be enhanced by incorporating several other
features such as activities and self-check
sections. These will be highlighted by
employing icons. In addition, how the whole
module is designed and laid out will also
enhance interactivity. For example, this can be
done by the provision of margins and empty
spaces for learners to jot down notes or answers.

D. INTERACTIVE



If you were to look at some of the self-
instructional textbook, you would have
noticed the use of icons in between
sections of textual content. These serve
not only to break up the materials into
manageable sections or chunks for
learners but also to prompt them with an
activity. 
The activity should be designed in such a
way as to enable the student to apply the
new knowledge or to reinforce his or her
understanding of the concepts.

USE OF ICONS





All textbook are laid out in such a way as to

make the content not only attractive but

effective for learning. 

The Graphic Designers will create or

enhance graphic elements based on the

writer’s sketches. 

The Instructional Designers may also

recommend some useful graphics based on

content suitability.

DESIGN AND LAYOUT



The front matter
The chapters
The back matter

A complete, perfect, best
manuscript must contain

WHAT DO PUBLISHERS NEED FROM WRITERS? 
WE NEED WRITERS TO PROVIDE
THE FOLLOWING:



Title Page – with title of the book, author(s) name

Table of Contents 

Preface – about the development of the book

manuscript

Textbook Guide - provides an overview of the

whole book, Identifies the specific target group

of students/readers, list of learning outcomes,

book and chapter synopsis, A short description

of the important components in each chapter,

namely, the Learning Outcomes, Self-Check,

Activity, Summary, Key Terms and References.

FRONT MATTER





Chapters – with the chapter opener and chapter
closer

References or list of suggested further reading – A
list of the main resources used for the course that
will benefit the students most.
Glossary - list of technical terms with short
explanation
Index – list of subject entries
Appendices (if any) – Attachments to the content
(e.g. questionnaire, extra readings, etc. 

CHAPTERS

END MATTER



TABLE OF
CONTENTS



TABLE OF
CONTENTS
Show the main

title followed

by the subtitle.



TABLE OF
CONTENT
Show the

mapping of the

knowledge you

present in the

book.



The content of the book should be based on
the course outline for the course you are
teaching. 
Enrich the content by including components
from other university course outlines. This will
make your textbook used in other universities
as well. 
Always include elements of the Islamization
of knowledge in all chapters, not in one last
chapter. This is the uniqueness of a textbook
written by an Islamic scholar.



ORGANISING THE TOPIC



About 100-2500 words in length, or more depend on the
subject.
Establish links between prior learning experience and what is
expected of students. 
Explain the topic for that chapter. Give definitions to
emerging technical terms. If there is a complicated concept,
the author needs to simplify.
If necessary, use bold letters, italics, parentheses,
underlined words, bullets, and quotation marks to
emphasize something important.
Include relevant examples, analogies, anecdotes,
quotations, cartoons, etc. 
Give guidance on how to learn from the topic. 
Link with other topics: 

This topic extends ideas dealt with in earlier topics; 
This topic is completely new. 

The introduction gives students an interesting preview of the
content covered in a topic and should: 

INTRODUCTION





Typically, comprise between four and six
learning outcomes per topic. However, there
are times when less than four will be adequate.

This is subject to scope of content.
Be sequenced in the order they will be learnt,
progressing from lower to higher order
thinking skills (refer to Bloom’s Taxonomy).

Learning outcomes cue the learner on the specific
tasks to be accomplished. They are the measuring

tools of learners’ understanding of the topic and
should: 

LEARNING OUTCOMES



Define seven hardware components of a

personal computer; 

Describe the concept of internet; 

Use four main menus in myINSPIRE; 

Organise the MSIE effectively; and 

Select PDF tools to effectively read and

navigate an online document.

By the end of this topic, you should be able to: 

LEARNING OUTCOMES – AN EXAMPLE





Chapter objectives are a set of goals

that the author intends the reader to

achieve after reading and comprehending

a particular chapter. These objectives

establish a link between the delivery of

information by the author and the

expectation of the readers.

CHAPTER OBJECTIVES



CHAPTER OBJECTIVES





BODY OF CONTENT

Be in sync with the learning outcomes, learning activities

and assessments. 

Have adequate coverage of content (bear in mind Learner’s

Workload). 

Be arranged in a logical and meaningful sequence; should be

progressively written from lower to higher order thinking skills

(refer to Bloom’s Taxonomy).

The body of content refers to the main topics, concepts and

principles to be covered in the course and should: 



BODY OF
CONTENT



BODY OF
CONTENT



BODY OF CONTENT



BODY OF CONTENT



Be original (non-plagiarized), accurate,
relevant and up-to-date. 
Be written in conversational manner; use
personal pronouns like “I”, “We” and “You”.
Include real, relevant, practical and
localized examples/ references/case
studies to support content. 
Provide detailed steps, calculations, and
solutions for explaining concepts (e.g.
technical courses), where relevant.

BODY OF CONTENT



Include source for graphics; important
for the purpose of illustration by
Graphic Designers. 
Have references which are cited
appropriately (refer to APA 6th Edition). 
Use “ . . . “ when quoting verbatim.

BODY OF CONTENT



Activities provide opportunities for students
to practice and apply newly acquired
concepts and skills and should: 
Be in synchronize with learning outcomes,
body of content and assessments. 
Include an activity for each learning
outcome. 
Encourage learner to think beyond the
information given in the text and to use
their experiences.

ACTIVITY



Encourage learners to apply their new skills
to real-life situations. 
Encourage transfer of knowledge. 

Near transfer: Occurs when people
apply what they have learned to a
context rather similar to the context of
the learning. 
Far transfer: Ability to solve problems in
contexts that are quite remote from the
initial context of learning.

ACTIVITY



ACTIVITY



ASSESSMENT



ACTIVE LEARNING STRATEGIES



Self-check items (or exercise)
allow students to check their
own level of understanding.
These items can be self-
marked by the students
themselves using answers in
the text. In some cases, for
example math calculations,
answers should be provided.

SELF-CHECK



SELF-CHECK



Be in synchronize with learning outcomes, body
of content and assessments. 
Allow for self-check of each learning outcome. 
Break up text into small portions, interspersed
throughout body of content for learners to
immediately recall what they have learned. 
Keep the learners alert and direct attention to
what has just been read. This is important when
new ideas or difficult words/terms are
introduced. 
Test the levels of learning specified in the
learning outcomes. 
Be similar to the format and design used in
the Mid-Term and Final Examination.

Self-check items must exhibit the following: 



Summary is provided at the end of each
topic. It consists of main ideas and
concepts discussed that will enable
learners to identify and retain as important
information and should:

Be in point form. 
Relate back to learning outcomes.
Aid learners in the learning of the next
topic.

SUMMARY



SUMMARY



Key terms refer to the alphabetical list of
key words and technical terms in each
topic and should: 

Enable the learners to review the topic
and identify which key terms/words they
are familiar or unfamiliar with.

KEY TERMS



KEY TERMS



KEY TERMS



GLOSSARY





INDEX



References consist of a complete list of
books, journals, websites and other
sources of reference used by the writer in
each topic and should be: 

Listed at the end of each topic. 
Written in APA style (6th edition) / MLA /
Chicago or other styles choose by the
publisher.

REFERENCES



Visual Graphics. 
Text Paragraphs, chapter, phrases, sentences. 

Plagiarism will be dealt with seriously. The
textbook should be exemplary pieces of
original content and use of previously
published materials must be cited accordingly.

Plagiarism in any form is not permissible. The
various types of plagiarism detected have included
plagiarism in the form of: 

AVOIDING UNINTENTIONAL
PLAGIARISM 





Easy to hold

Neat book page design

Attract students to read

A consistent chapter

and page design makes

it easy for students to

remember each topic























HISTORY TEXTBOOK























GEOGRAPHY TEXTBOOK







CHEMISTRY TEXTBOOK





PSYCHOLOGY TEXTBOOK







PSYCHOLOGY TEXTBOOK
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